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| ntroduction

Three focus groups were carried out over a period of two days at the Alice Deal Jr.

H gh School in Washington, DC. A teacher group (N=17) net on the afternoon of Thursday,
Feb. 18, a student group (N=15) on the norning of Friday, Feb. 19, and a second student
group (N=15) on the afternoon of Friday, Feb. 19. Each group nmet in the school
auditoriumfor a pre-briefing during which they were asked to carefully attend to al
aspects of the exhibition, which was assenbl ed on the stage. They were given

approxi mately one hour to spend in the exhibit. They were also told that they would be
asked detail ed questions about the exhibit when they had conpl eted their exam nation of
it. Each group then assenbled in the school library for the focus group discussion. The
teacher group nmet for about 45 m nutes, and each student group net for one hour.

Menbers of each of the three groups were selected by the school. The students were from
the 7th and 8th grades, and represented both ethnic and gender diversity. Teachers were
drawn froma variety of subject-nmatter disciplines.

Several informal groups of students assenbled in the auditoriumon both test days to
"take a |l ook" at the exhibition. Wile not part of the focus group popul ation, the
Nati onal Park Service team present had an opportunity to observe the behavior of these
groups as they "used" the exhibition. The eval uator conducted very brief post

di scussions with these groups to get some general reactions to the exhibition. In
contrast to the fornmal focus groups, these students nore closely represent the typical
casual visitor to such an exhibition in a museumor visitor center setting.

The high quality of the mockup version of the Children of Courage exhibition, the
conposition of the various focus groups, the enthusiasmw th which everyone connected
with this test carried out their assignments (especially the students who
participated), all conbine to provide a rich source of valuable information that can
help to "infornt the work remaining to be done .

Speci al Not e:

it is inmportant to remenber in considering the results of this formative eval uation
that this was NOT a casual visitor study but a maxi mum ef fectiveness study. Not only
will the typical "real" visitor not spend anywhere near the tine in the exhibit that
our students and teachers spent, but they will not have to think (worry7) about
answering questions about the exhibit when they are finished!

The results of the teacher group discussion are presented first, followed by a
conposite of the salient (and non-repetitious) conments nade by the two student groups.



Teacher G oup

(Subj ects taught: Phys. Ed., Hone Ec., Misic, Geography (3), Science, Social Studies,
English (4), Hstory (3), Reading, N ath.)

The teachers began the discussion with an extended critique of the discovery drawers.
Teachers wondered how interesting these materials will be as well as how expendabl e
they will be. | tried to explain that the final "product” will ook very different,
with real things, but their concern for level interest, relevance and mai nt enance of
these materials is duly noted.

A di scussion of typos followed. Again, | tried to get themon to other nore inportant
concerns with limted success. (ls this attention to detail and mnutia a
characteristic of the teacher popul ation?)

In response to a direct question, they liked the mrror idea very much (although they
know it needs to be raised up).

The diary was noted as looking too artificial. It should |Iook real even if it is not
an actual diary. They thought visuals would help as well.

The tour of MLK' s home in the video was noted as being very good. "The gui de was
excel lent."

The video shoul d show nore about the children who integrated the school s.

Vi deo should be in a separate location so it does not draw visitors away fromthe
exhibit itself.

There needs to be sonmething before the intro. panel that breaks the exhibit down into
its sections. Perhaps a video. Maybe sone of this could also cone at the end as a
revi ew.

The m ddl e section could be expanded nore. Tell nore about what young people actually

did. Also, the panel containing the theme (fun) park story seenmed out of place in this
section. It would seemto fit better in the first section. (This person was rem nded

by others in the group that the first section was about the 30s and this _panel was

about the 50s and 60s.)

When asked what the main thenme of the exhibit was, about 1/3 said "children," another
1/3 NNITUK and the rest the civil rights novenent. Many thought the first "30s" panel
set the tone for the rest of the exhibit. An extended di scussion followed on this
topi c, showi ng considerable differences of opi nion as to what the central or main
theme or nessage of the exhibit was.

(Many teachers had to | eave tenporarily to lock their roons. Canme at an inopportune
ti me when we were beginning to get into sonething inportant'.)

It was noted that the Sweet Auburn panel will nmean a lot nore to the Atlanta children
than to these children. This will nake that section nore interesting to them Pictures
on the Sweet Auburn panel could show "then" and "now' versions.

The captions on the pictures of Sweet Auburn need to be larger. Too much nmaterial in
this area. A so, sonme of the print on the Conputer Interactive was too snall and the
scrolling pace was too fast for this age group.



Credit should be given to identify the voice heard in the Voting section of the
Conputer Interactive. (I could not get the nane - sounded |i ke Sarah sonething. Severa
teachers seened to know about this person.)

Group agreed that the conprehension | evel of the exhibit for 7th and 8th grades was
appropriate, but felt that it would not be appropriate for the | ower grade |evels.
Conment s included: It needs to be a "larger" presentation for the | ower grade |evels
(meaning larger type | think). Pictures need to stand out nmore. Mre colorful. Wrds
need to be at their conprehension level. (This was the one topic that everyone seened
to agree on!)

The wheel has too nuch space on it that isn't used, "window' is too small and text too
hard to read. Not easy to turn the wheel with only one knob. Al so, fourth graders are
not going to be able to think about how to change the worl d.

The pledge card is a nice idea - would be good if there could be a followup to see
what they do with it.

Exhi bit needs nore dates on it to show the tine periods being represented. Enlarge the
print and put nore visuals with text, especially for the last section (wheel, etc.) so
| ower grades can get the final message.

There is a general |ack of context as to when and where things are happeni ng. For
exanpl e, when were the laws that the conputer programtal ks about repeal ed' ?

The exhibit goes right from MK panel to civil rights novenent - it seens to ,junp.
Last section needs nore practical information about today. Wat is happeni ng and where
- maps woul d hel p.

There were a ot of white kids involved in the CR novenent - exhibit does not show that
enough (in voting, lunch counters, etc.) Needs a wider racial outlook. (Coment nade by
Bl ack teacher).

The col or schene of the exhibit is rather dull for 4th graders. It needs to be nore
vivid to get their attention. All the captions are a kind of brown or sepia color. The
conput er program needs nore sound effects and nusic to keep interest up

Try to get people to go in sequence through the exhibit - use arrows, for exanple. "I
wasn't sure at one point which way to go."

Connecti on between "Spendi ng, Saving, Sharing" and newspaper was not clear. (Severa
others in the group explained it to this person.)

, More visuals on conputer program- |like cutting the hair of black girls. (I thought
there was one, but the general point is worth noting.)

Use nore maps - |ike showing where the various | aws were enacted (on conputer program
Al so, since the conputer was near the | ast section, many visitors mght think that
these laws are still in force. Repeal dates need to be added.

The burned cross in MK s | awn was too hard to see (conputer progran)

Needs nore nusic - civil rights songs. Use earphones. (Frommusic teacher, but reflects
comrents made in Front-end stud,,.)

Response to question about how useful the exhibit would to teachers in connection
with their classroom studies was very positive.



Overall inpression fromthe group was that they basically liked the exhibit very nuch,
but thought that it could be "fine tuned" to be even nore effective, especially for the
| ower grade |evels.

St udent Comment s

Sone initial coments in both groups were negative. However, when asked to cite
specific things that they did not |ike, the comrents from both groups concentrated on
the follow ng: not enough things to do, not enough real stuff (like the shoes and
basketbal 1), and not col orful enough. These "themes" tended to be repeated throughout
the remai nder of both sessions.

One student used the word "patronizing" to describe the |evel of witten nmateri al

Anot her said the words used seened "childish." On this general subject, another noted
that the different size and type of lettering was confusing. | did not feel that these
i deas were shared by the nmajority of students, however.

Everyone agreed that the daily planner book and the diary were unrealistic. Should be

nmade to | ook like the actual things, even if they are not. Another comrent was that no
kid is going to keep such a detailed | og of what to do every day. The use of pictures

in the diary (I guess sketches or doodles) would help to nake it | ook nore real

The shoes were a definite hit. As one young | ady said, "The shoes are cool!" As noted
above, they would like to see nore of this kind of "real stuff" throughout the exhibit.
(Echoes of the Front-end study!)

How to "use" the exhibit was a prinme topic in both groups. It was felt that nore
attention should be given to the proper sequence in which to go through the exhibit.
"It should be designed so people have to go a certain way - in the proper sequence.”
It seemed to be difficult for many in the group to grasp the notion of three distinct
hi storic periods being represented. Apparently many of themturned left fromthe first
panel and that tended to destroy the tine/storyline idea. MK as a child and M.di as
an adult with a child seened to be one source of the confusion. to "solution" to the
sequence probl emwas suggested - have footprints in the floor show ng which way to
go!)

Everyone thought the "flips" were good (but could be nmade nore exciting and

colorful). The mrror was also given high marks by both groups. However , t he
hi story wheel cane in for extended criticism (too hard to use, type too small, only one
handl e to turn the wheel.)

In general the exhibit needs nore illustrations - "In nost exhibits we don't have tine

to do a lot of reading.” (Translation - we don't want to do a lot of reading?)

Interactive conmputer got high marks in general. However, it would be even better if it
had nore sound and nusic. Also nore pictures to go with the text. The AM group seened
to dislike the song/singer on the interactive program "~The PM group had no particul ar
problemwith this. They Just wanted nore first-person narrative sound and nore nusic.
(Ear phones were noted several tines as a way to control for audio interference.)

The | ast "Today" section cane in for nore negative comrents than the other two

sections ical comments: "Needs nore exanples, maybe fromthe UN about human rights
activities. "Needs summary at the end so we can renenber what the main point is.”

When each group was asked what they thought the main theme of the exhibit was, about
hal f of them nmentioned children and the CR novenent. Gt hers mentioned MLK and t he



hi story of CR novenent. The first panel was noted as the nmain reason sone of them took
this as the main thenme. (However, see below for results of the snmall pre-discussion
qui z they took that seenms to suggest that nost of themactually did "get it.")

Rel ated to the above, when asked what in the exhibit was new to them several noted the
fact that so many young people were killed and injured and arrested in connection with
the CR nmovenment. Interesting coment: "It's true that the exhibit covers material that
is well known to nost of us but it's like a nmovie that you see nore than once - there

is always sonething new that you did not notice before. That nakes it worthwhile."

“"I'f the exhibit is going to be near the house where MK grew up why have a video
showing a tour of the house? They can go and see it for thenselves.” Not a bad
guesti on.

A few in the AM group thought that the descriptions of the children who were killed
were too gruesone and shoul d be | ess graphic. However, the PM group had no problemwth
this. As one said, "It nade a point."

When | asked what the nessage was that they were left with at the end of the exhibit,
one student said "Wiat was the end of the exhibit?" He thought maybe it was the
conputer interactive program In general, both groups had real difficulty articulating
just what the final message was supposed to be. It seens weak to themat best. One idea
to make the | ast section stronger - Have visitors type in on a conputer or select from
a nenu what they pledge to do and then have it printed out for themto keep. Then you
coul d al so show on a chart or graph how nany peopl e had picked each of the choices to
conpare with your own. The Pledge Card idea was given a | ukewarmokay. "I1'll take it

home but will no doubt lose it right away." This lack of a strong sense of '"closure"
to the exhibit seened to be very real for the mpjority of students!
Ceneral agreenent that exhibit needs a better introduction. "Mre graphic." "No

guestions. Just tell us what it is about in a few sinple words." One person thought
that a video version would be best but nust be kept short. Everyone would "have to see
it" before going into the exhibit itself.

A sunmary at the end was suggested, but it should be a visual summary and not one wth
a lot of words. Again, video was nentioned.

Suggestion - "Maybe you coul d have sonme way to get conments from peopl e who go through
the exhibit - like a book where they could wite down what they thought."

A concern was expressed about |arge groups coming into the exhibit at the sane tine,
like a bus full of school children. "It should be a larger exhibit than it is in order
to handl e | arge groups." Use of guides to show people where to go was suggested. Al so
noted - having a roomfor the video and conputer interactive would allow sone to do
those things while others went through the exhibit.

Behavi oral Qbservati ons

As noted, the exhibit was |ocated on the stage of the school auditorium providing an
i deal setting for observing the behavior of those who were going through the exhibit
fromthe auditoriumseats. Even though a formal tracking study was not carried out,
several things about the way the exhibit was attended to are worth noting

e The orientation panel was initially ignored (passed by) by the vast mmjority of
students and manic of the teachers. On occasion, sone of the participants woul d wal k
back to this panel to take a | ook. In nost cases, this was a very casual | ook rather
than a careful reading.



e« Al elenents of the exhibit seened to get adequate attention fromboth the student
and teacher groups. The video, in fact, was getting too nuch attention, and led to
the decision to turn it on only during the last 15 mnutes of the observation
period. As predicted, once it was turned on, nost student participants spent their
time remaining watching it.

e The conputer interactive created intensive use for sone, but not for everyone. Once
it was in use, it tended to exclude all but a few who were willing to stand behind
the "user” and watch for awhile. In the absence of a formal tracking study, it is not
possi bl e to docunent the effect of the interactive in a precise way. It nay be worth
consi dering doi ng such a study as part of the summative eval uation. (Previous studies
of casual visitors have found that those who intensively use interactives tend to
spend less time in the other parts of the exhibit.)

e Even though the exhibit was not raised up so that the lower parts of the panels could
be easily seen, many persons were observed "getting down" so that they could read,
| ook, etc. at this floor-level material. It is hard to say precisely what inpact this
atypical situation may have had on the results of this formative study.

e The "flips" seened to get a lot of use, as did the mirror. It did not appear that the
wheel was used very much, at least not to the extent that all or even nost of the
text itens were read. (Here is a case where hei ght may have had an inpact.)

e |t seened to be the case that while nost participants started with the first pane
(the 30s), many of themnoved to the left fromthere rather than the right (which is
the "logical" direction). Also, since nore tine was given to our people than nost
casual visitors will probably spend in the exhibit, it is not surprising that there
was consi derabl e wanderi ng back and forth fromone area to another. Again, in the
absence of a tracking study of the conpleted exhibit with real casual visitors, we
cannot say for sure just what a typical pattern of use woul d be.

Focus Group Quiz Results

Prior to initiating the open focus group discussion, each student was asked to conplete
a three-itemnultiple choice witten quiz covering critical areas related to the overal
thene of the exhibit. These three itens are shown on the next page along with the
conbined results for both groups (N=30).

The results are quite good, since they conformfor the nost part to the basic objectives
of the exhibit as articulated by the devel opnent team Wrth noting, however, are the
nunber of students who did not pick the correct tine periods covered by the exhibit,
with one-third picking a "wong" answer, and al nost one-fourth picking the 50s and 60s.
Also worth noting is the fact that 20% were not sure of the nane of the exhibit (or
admtted that they did not!), although only one person actually selected a "wong" nane

Again, keep in mnd two things. (1) These students spent nore tine in the exhibit than
is likely to be spent by "real" visitors once the exhibit is installed in Atlanta. One
shoul d expect these students to do nmuch better in dealing with these thene/ nessage ki nds
of issues. (2) W were using the upper end of our target audience age group. One mi ght
find that the lower end (4th, 5th, 6th grades) would do |less well.



ANSVERS TO
FOCUS GROUP QUESTI ONS

1. What do you think was the nmain subject of the exhibit you just saw? Pick only
ONE of the following by putting a check mark on the Iline next to the ore you pick.

I think the exhibit was nostly about:

0 The early years of' Martin Luther King, Jr.

growing up in
At | ant a.

_2_The Sweet Auburn nei ghborhood of Atlanta where Martin Luther
King, Jr. was born and raised.

26 The critical role young people played throughout the history of
the Cvil R ghts Mvenent.

_2 The critical role played by Martin Luther King, Jr.

2 t hr oughout
the history of the Gvil R ghts Mvenent.

2. The exhibit covered what tinme periods? ((heck only one answer.)

4 Mostly the period of the 1930s, especially in the Sweet Auburn
area of Atlanta where Martin Luther King, Jr. grew up.

1 Mostly the last several years of the Cvil Rights Mvenent.

_7 Mostly the nmiddle period in the 50s and 60s when the Givil
Ri ghts Movenment becane a real force for change in the South.

~18 Al of the above.

3. VWhat was the nane/title of the exhibit you just saw?

_6_ I'mnot really sure. (If you checked this answer, |ook at the

four choices bel ow and check the one you_ think nakes the best
title or name of the exhibit.)

-1 A Short History: The Cvil Ri ghts Mvenent in the
Uni ted States.

_0_Martin Luther Kind', Jr: Hero of the Civil Ri ghts Mvenent.

29 Children of Courage: Young People and the Ci Vil
Ri ght s Mvenent.

_0_Atlanta: Birthplace of the Civil Rights Mvenent.



Sunmary and Recommendati ons

It is obvious fromthe coments made by our three focus groups that they reflect a
fairly wide range of ideas about how the exhibit mght be nodified to "inprove" its
ef fectiveness. Sone are obviously not realistic ("Make it bigger.") and others are
valid for the nock-up version but will be no doubt be corrected in the fina
configuration of the exhibit ("Mre real stuff."). However, it is also clear that
certain patterns energe fromthese qualitative data that point to real issues and
concerns that should at |east be given serious thought in taking the exhibit through
the rest of its devel opnent cycle.

Wiile | will present what | consider to be nmy own list of "things to think about,” | do
not by any means want to suggest that this is the only Iist. |I would encourage those
connected with the project to put their own "spin" on this exercise, adding newitens
and del eting or nodifying the ones presented here. | found it helpful to test al

recommrended changes to the exhibit against three fundanental sources of guidance: The
focus group results, the statenents of goals and objectives, and the definition of the

target audi ence. O course, the project teamneeds to bal ance those things that
may be desirabl e to do against those that are possi bl e to do, given the realities
of the resources (personnel, tine, and budget) that are available. | also realize that

many of these concerns have al ready been noted and will be dealt with in the fina
exhi bit.

1. Every opportunity should be taken to "lighten up" the exhibit. This termis
being used as a neta-notion that includes a wide variety of specific things and cones
out of many of the comments, direct and indirect, made by both teachers and students. A
driving force behind this notion is the age/ grade range problem which the teachers
explicitly pointed to. Wiile we do not have inputs fromthe |ower grade |levels to
provi de better guidance, | think we can nmake sone intelligent guesses about things that
woul d inprove their ability to nake effective use of the exhibit, without, | hasten to
add, detracting fromits appeal to the upper grade |evels. These woul d incl ude:

e Wiile the conprehension level of the text material seenms quite good for the upper
grade levels, it should be reexamned to see if it "sounds right" and "l ooks right"
for the lower levels. (Remenber, not only are we targeting a younger age group than
the one we used, but their average tine in the exhibit is alnost certainly going to
be nore limted.)

e Add nore visuals and nake the ones we have nore colorful. This applies throughout
the exhibit and the conputer interactive, but probably woul d make the bi ggest
difference in the Today section

e Add nore "real" things and objects, and nmake sure what we have now | ooks |ike the
real thing (e.g., the diary).

e Look for opportunities to add nore color and drama to the overall exhibit. Type face
and background col or contrast should be high. Dark colors in general should be
avoi ded. Bl ock paragraph, or text-book |ooking |layouts of print should be kept to a
m ni mum

e Addi ng nusic and sound effects where possi ble would heighten the overall appeal of
the exhibit to all age groups. (I know that sound-bl eeding problens nmake this
tricky, but not inpossible.)

e Final lighting of the exhibit nust be vastly inproved over what we had for this
tryout. (I would think seriously about having your own track-lighting system and not
rely on the anbient light at the Visitor Center'.)



2. A nore effective orientation panel needs to be seriously considered even
i ncluding the use of a video presentation for this purpose. Such a panel should be very
explicit about the basic content and thene of the exhibit and its layout. It should be
designed so that it is alnost inpossible to mss. One minute viewing tinme or 30
sec. reading tine would be about right.

3. The sequence of the exhibit should be nmade nore obvi ous within the exhibit
itself. This is part of another need - the tinme periods need to be made nore obvi ous.
In addition to the help given by the (proposed) inproved orientation to the exhibit,
there are any nunber of possible ways of doing this on the panels thensel ves.

4. Based on student comments, it seens clear that the Today area needs to be given
nore substance and clarity and punch. It nmay al so be worth thinking about a separate
sunmary panel at the end that would put the final nessage in a nore attractive and
conpel I i ng "package." Since the mrror idea seemed to be a winner, perhaps this idea
could be incorporated into this final panel. Al so, the suggestion nade by a student
that visitors could select/pledge their own conmitnment to "get involved" on a keyboard
with a printout they could take with them may be worth thinking about. This
recommendation is driven by all three of the criteria | noted above - including the 4
obj ectives that were stated for the Today section of the exhibit. (These are admittedly
the nost difficult of all the objectives to neet - but we can give it the old college

try!)

5. The 30s panels need to be | ooked at again to see if they are correctly putting
the enphasis on the "right" nessages. "they seemto ne and to many of the student and
teacher participants in this evaluation to be nostly about MK and Sweet Auburn (as the
obj ectives say they should be!). But, we seemto be paying a price for this early
enphasi s on these two subjects - and that price is anbiguity and even some confusion

about the nain purpose/subject/objective of the exhibit! | think we know howto "fix"
this if we make these panels prinmarily about the lives of children growing up in the
30s, with MLK and Sweet Auburn as the subtexts for telling this story. | should note

that there is nothing wong w th nodifying ones supporting objectives when it is seen
that they are no | onger working toward the achi everent of nore inportant objectives. |
think the issue here is quite clear - it is really a matter of deciding whether (or to
what extent) this is seen as a problem (I mght add another elenent to this issue - if
there is sonme confusion fromthe upper age range who spent lots of tine in the exhibit,
what can we expect fromthe | ower age ranges who will spend less tinme in the exhibit!)

6. | think it is generally agreed that the video needs to in a separate |ocation
away fromthe exhibit itself. The need for the MK house tour is questionable.

7. Use maps where possible and appropriate. Al so, a better integration of the Sweet
Auburn pictures and the | ocation of these various |andnmarks in the area itself outside
the visitor center will help to neet one of the objectives (#3) for this section of the
exhi bit.

8. The "wheel " shoul d be rethought through. It does not seemto get much attention
and it probably only marginally hel ps to neet objective #4 for the Today section (which
is a very inportant objective!). Lower grade levels are especially "at risk."

9. The daily planner flip book is not working - actually it nay be having a negative
i mpact since it is not considered at all realistic. Howwill the | ower grade |evels
relate to this? Is it expendabl e?



Concl usi on

Eval uation reports by their very nature enphasi ze those exhibit elenents that are not
working as well as they could, and this is especially true of formative eval uations
where the opportunity of taking corrective actions is of paramount inportance.

However, it should be noted that the Children of Courage exhibit, even in its nockup
stage, has many excellent elenments and ideas in it that hold the prom se of a finished
product that all those connected with the project can be proud of. The sunmative

eval uation will provide another opportunity to assess the inpact of the exhibit and,
hopeful ly, to nmake even further inprovenents/adjustments as appropriate. The Nationa
Park Service is to be comrended for taking these bold steps in the interest of neeting
its public conmitrment to the preparation of neaningful, enjoyable, and effective
exhi bi ts!



